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Lesson 1: Puberty recap KS2 Year 6

This is the first of four lessons for key stage 2 pupils in Year 6. The lesson has been designed to consolidate pupils’
previous learning about puberty in the year 4-5 lessons from this pack. This lesson gives them the opportunity to
recap and further develop their understanding.

We are learning: b\’

V] about the changes that happen during puberty (recap fro%{e%r 4-5)

Learning
objective

y 2

V] | can describe the physical and emotional chang%@t occur during puberty and suggest ways to
manage them (o)
VI | can identify what is important for young pé)%Ie to know about puberty

] | can explain where to get help and sup(@ for puberty issyﬁpr worries
Q* q}) ;

V] Box or envelope for anonymous stions (\

outcomes

(=2}
(=
(=
f=
©
Q
-l

()
§ g V] Flipchart paper and marker X o) ‘Q
§ g M Resource 1: Puberty sce Q}os (1 scenario per. p) Q,b
K [ Resource 2: Puberty{@ pt statements (6(9} per pair) 2)
M Resource 3: Pubeéelones of relevanc%@ per pair) 0@
v N P
X O

Activity | Description

® @,
" S
IntFOdUCl'IOI‘\‘ Introduce If—.@ling objective and outcomes and revisi@zund rules. 5

X
# > & o
Bas Té\monstrate their understanding of pubeéﬁgjpils complete aé&ﬁti 10
Il with words related to puberty. é o)
O 32l

K sment D@

o ol
Pupils discuss scenarios and su *&ays the charact@a manage
AN

Puberty scenarios o ) 10

puberty, giving advice on whe get support.

-~ (%)

Pupils identify what a y@?g person may ﬁn@mst useful now, in the
Zones of relevance ’ 10

future, or not at all i, Pelation to puber%’&

Cﬁ'b )
Planning a Pupils consjér ow to ask a qu@ or start a conversation about 15
conversation pubertyelﬁ}h a friend, pare€tje eacher.
>

Pgls add to their baseline assessment to demonstrate their new learning
Reflection, endpoint | about puberty and reflect on their learning using sentence starters as
assessment and prompts. 10

Signposting support Pupils are reminded about who they can talk to if they have any questions

or worries about puberty.
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Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication and handling questions effectively.

£
L o
g
T =
53
o

If any safeguarding concerns arise in this lesson, these should be reported to the Designated

SV

Safeguarding Lead.

)
>0
S puberty, person, child, teenager, adult, changing, growing, phys(gf emotions, feelings
S o
6\
Introduction (%] 5 mins

Vo)

Introduce the learning objective and outcomes a!@emind pupils of the class ground rules. Explain
that today’s lesson will focus on puberty, wﬂlé%&p their previousdlearning, and identify what they
think is most useful and important to knowahey will also d|

o S

Baseline assessment act%@" ,éo 10 s

nd suggest ways to ask questions
or plan a conversation about puberty. et
&

N
Set up five graffiti walls u&éﬁarent parts of th ﬁ}ssroom by pinning up flipchart paper be¢9 e the
lesson begins. Write Q@?ollowmg headmg@‘@ach one on a different graffiti wall: Q

° Physmalchngs
SO &

U Emo‘uoa anges
U Peri£ Q Q°
Q/We reams X, N 3
@& Getting help an@wce o’b )

Ask pupils to write what they know about each topic ogéﬁﬁerent graffiti w [s}demonstratmg
their prio standing of puberty. Ensure pupils visi of the five grafﬁgg Is, spending a

ou can gauge pupils’

Baseline assessment

couple ofc'(nutes at each. Try to avoid giving any r(oépts orideas, sot

understanding, misconceptions and gaps in t owledge
Afterwards, review the graffiti walls, and ar|se the key i om each heading, highlighting
everything they have remembered fro V|ous Iessons a note of anything pupils have

struggled to remember or any mlsc@ceptlons which cg& addressed throughout the lesson.

A{\Q 10 mins

Organise pupils into suél\groups and givecel& scenario from Resource 1: Puberty scenarios. Ask

Puberty scenarios ’é(;b

pupils to discuss it identify:
® the challenges for the character

® the information they need

Core activities

® ways to manage the situation

® how and where to get help or support

© Medway council 2022 | 3



Share all the scenarios with the class and take feedback from each group, discussing the different
ways to manage the changes that occur during puberty. Give pupils the opportunity to respond to
any scenarios they didn’t discuss.

Emphasise that many young people face challenges, including worries or questions about puberty
and it is important to get information, help, or support if needed.

*
Support: Ask pupils to focus on identifying a) the challenge for Qaracter and b) who they could

talk to in order to get help and support. ‘0’0
Challenge: Pupils create their top five strategies for magaging puberty.
WV \
Zones of relevance 0,0 10 mins

Using slide 6, introduce pupils to AJ, who is@bpout to start secot@/ school. AJ is thinking about
puberty; the changes happening now&@the things that ry@ happen in the future.

*

Ask pupils in pairs to read Resou;@QPuberty prompt @tements that suggest what AJ might w%’.é\
*

to know more about, includin gs that are impo& for now and things that are importan)go

the future. There might aIs&e things that mighé/q@/er be important at all.

Ask pupils to use theseétements to popul esource 3: Puberty zones of relevar%@ncouraging

them to add their &wgdeas too. ?.

g 0 x®
= Explain that tl@ will be differenc their responses for what is important 9 gelevant for now/in
S . :
T the future,ahd that there is r§ or wrong answer. However, ensure pugis”are aware that
g things a@?ersonal, rather ;5 for others to know about, e.g. when sopeone else in their,@
Qo rows pubic hair, or wh eone in their class fancies.
o 9K gg, f O O
‘uz \o . o
Bupport: Pupils pi{ three statements that they think are w@nost important.é&,
o *

O
, X
Q Z
8 v 15 mins
S
Using slide 7, share the following question n&h pupils: 6
If a person wanted to talk to their frie grent, or teach@gut puberty, what could they say or

do? S

Q g
Ask pupils in pairs to come lt;éh some sentence\ ers or ideas for a young person (e.g. Al from
the previous activity) to s;é conversation abg’&puberty with their friend, parent, or teacher,
writing their ideas dow OQ

Challenge: P *u est their own content for the zon relevance.
g - OUQS g8

Planning a conversation

Pupils could useqéof the examples frot the zones of relevance activity to help them structure
their sentence starters. For example: Mum, I’'ve been wanting to talk to you about getting a bra, can
you help me choose which one would be best for me?

Gather pupils’ ideas and rehearse some questions with the class. Discuss with pupils when would
be a good time to ask a question and how they might go about doing this, e.g. when you feel
comfortable, at a quiet/less busy time, choose a time of day when they aren’t working/doing
schoolwork, by asking them to really listen.

© Medway council 2022 | 4



Reflection and endpoint assessment 10 mins

Check the anonymous question box and respond to any unanswered questions from today’s session.
Remind pupils they can continue to put questions in the box at any time.

Ask pupils to return to their graffiti walls from the baseline assessment and, using a different colour
pen, add their new learning and amend their initial ideas if necessa&\'his can be used as evidence
of learning and progress, and also to inform further teaching. ‘Q

Then ask the pupils to reflect on their learning from the Ie?\,band share with a partner. The
following sentence starters might be helpful to support@n ils to structure their thinking:

e Something | didn’t know before this lesson is...o

$
e Something | knew but had forgotten is... %
e Something that | would like to know m& about is ... ’{,))

t
o
o
o
=
()
o)
c

-
(7
o
o
c

=
(7]

T
c
©

-t
=
Q
£
0
0
Q
0
()
1}

-t

£
o
o

T
c

1T

2
Make sure pupils know that if they gpzquestions or conc% about puberty, they can talk to a \,
trusted adult (like a parent/carer‘Qr' acher). In addiﬁ@@gnpost pupils to Childline: www.child@

N\
org.uk or phone 0800 11115 to someone. ‘\0:’9 “@
. . C 2
Information and adv (Qeaflet
& o e

> Pupils produce a@l@gnformaﬁon and ?g?ce leaflet about puberty for a speciﬁg"@jience, for
:é example, oth pils their age, yo r pupils in Year 4 or 5, or parents/carers Pupils could include
s headings su& as: 6
c ? Q} 3 N,
s ° Pf‘an and emotiona©1a ges . f\9
5 R
b~ iey/hat causes pub@% N R o(\
L
\
D" Advice on hm{ anage puberty & R é’
® Where an %N to get further support (‘90 o(’\
Q0 P> <
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Lesson 2: Puberty: Change and becoming independent KS2 Year 6

This is the second of four lessons for key stage 2 pupils in Year 6. This lesson extends pupils’ learning about
puberty and supports them to consider the changes that might occur alongside it, including moving to secondary
school and the new feelings, roles and responsibilities that accompany becoming more independent.

22
= Tl We are learning: N\
s o
Pl [ about managing change and becoming more independent <
45 >
V1 1 can describe some of the changes that happen as r&one grows up
0
g’ g V] | can identify the range of feelings associated wit\@wange, transition to secondary school, and
% § becoming more independent &'o
3 3 V] | can describe practical strategies to cope&ﬂn growing up, b%;ming more independent and
taking on new responsibilities Q
« 4
6 '1' \4
V] Box or envelope for anonymeus estions (\ @6
*
M Resource 1: Life stages (1 {8t for each group 0 (
V] Gender-neutral’ bag, ba€®pack or box cont ihi g objects such as a door key, debit car ool

Resources
required

tie, cinema ticket, ework diary/plan%@watch, mobile phone (optional, imageS@e provided

on slide 7) Q (9
M Resource Z\S@ﬂi’s bag - supposg/v~ &o

. N

Activity Description
<7 X > &0
Intro(u/@on Intrz@e learning objective and outcomes and«@&wisit ground rule‘s.& 5
)\ R 5 o
> R < O
<®aselme (} Pupils respond to a key question, dem&aﬁng their undergtanding of 10
Q@ assessment becoming more independent. “‘o( Q
N\ &
Life stages Pupils identify different t\g@‘ change throu@@someone's life. 15
< C Q)

Feelings about . . < . X o

Pupils consider t)#range of feelings, iated with life changes. 10
change N

\ A
S et g

Sami’s bag Pu;:wfy significant ct for someone about to start secondary 10

scho

N

Individually, pupils reflect on change for themselves.
Reflection Then, pupils add to their baseline assessment to demonstrate their new
and endpoint learning about change and independence. 10
assessment

Pupils are reminded about who they can talk to if they have any questions

or worries about growing up and becoming more independent.
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Climate for
learning

Key
words

Baseline assessment

0
Q
B
2
=
()
]
(<
e
o
(&)

Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

change, life cycle, baby, toddler, child, adolescent, teenager, adult, griddle-age, older person, growing
up, feelings, emotions, independence Q

N
Introduction () 5 mins

<
Introduce the learning objective and outcomes ang rmsit the class ground rules. Explain that today’s

lesson will focus on growing up and becoming m independent and how this might feel, as well as

X

considering the changes that come with it, suCh as going to secon?ry school.

[ R
o° YV :
Baseline assessment activitgk'0 X o(\ 10 n&&
N
(4

(4
Ask pupils to respond to th@&sﬁon: €>® éo

What does it mean to l@}o(?ne independent}oo "/

Pupils write an ind'qigal response befo?g%aring their ideas, which can be coIIatern a whole class
mind map. (go 2@ &&

Pupil res;@*s might includeggyeone being able to.... 00 f{,b

“
do wl‘qphey want, eat w@ they want, live on their own, go out wh%ér and when theyﬂ@have

t@own money/a barikgccount, get a job. N O
< 2 O

rake this opportu@) gauge what pupils know, think, and fe@& bout becoming independent,
as well as any@% nceptions or gaps in understanding. Qdﬁgupils to set asideoﬁ}'r individual
response?\,.tp revisited at the end of the lesson. n@ 6\6

< g
Life stages (&o EQ/ 15 mins
Introduce different life stages using slide @ocate one of t?-? ets from Resource 1: Life stages
(pupils can choose either the male or éqa e example) to I"'groups of pupils and ask them to add
their ideas about what someone %‘hat age might like 0, as well as roles or responsibilities they
might have; and what they mig&achieve (or aspigeéthieve). Once completed, take feedback from

the groups for each life stfég—pointing out the c&&ﬁ
Pupil responses might&a/de: (JOQ

o Child fb*
Likes to do - hobbies such as reading/gaming/sports/music/art/cooking/technology.

S as someone grows up.

Roles and responsibilities - jobs at home, such as tidying/making breakfast/helping in the garden
looking after pets/setting the table; roles in school (such as school council/monitors/peer mentor

or playground buddy).

Achieve — taking part in sports matches/sports day/learning to swim; certificates or awards in or

out of school.

© Medway council 2022 | 7



e Teenager
Likes to do - sports/crafts/art/music/dance/drama/writing/reading/cooking/gaming/technology.

Roles and responsibilities - roles in school such as buddying/supporting younger pupils/visitor

guides/ school council/sports captains; jobs at home such cleaning/tidying/laundry/cooking.

Achieve — competitions at school, certificates, or awards in or oqu‘r school, learn to drive.

e Adult @b
Likes to do - sports/crafts/art/music/dance/drama/writi eading/cooking/gaming/technology.

Roles and responsibilities — having a job, paying billél@usework (laundry/cooking/cleaning),
looking after children or other family members/ph@ driving a car.

Achieve — completing a course, getting a job,&gwlet'ing a sports event.

S

Feelings about change <O f{,)) 10 mins
e O

Using slide 6, share with pupils son‘&the significant event$ and changes that may happen in \‘
someone’s life. Allocate an eve ange to each sm{Q oup, and ask them how someone migh@,
feel about these changes. P record their respoées on post-it notes and stick these on ggboard
or flipchart. &6 (/\ (%)

O
Pupil responses mayQ‘%de: excited, nervm%anxious, confident, curious, happy, sca?@,efmcertain,
overwhelmed. o& &&0

Ask pupils,ae\here any feelin h&bmmon for the different changes? (o)

Draw o@Qe wide range of f(Qings and emotions that come with diﬁe@@%anges and hig(l@{

tha itﬁ! common to expe@ce a mix of feelings. For example, som might be feelin$ ous
dawell as excited. Po&&ut to pupils that plenty of life changes be really positive, @ although
ew at first, tend {‘\Qng lots of exciting opportunities and n@ esponsibilities,’w&h also lead to

ce. ((9 (J\

(a)
) ca 5
Sami’s &é <Q v 10 mins
O
Using slide 7, introduce pupils to Sami, whc&&out togoto se@y school. Share the objects in
n

Sami’s bag and allocate an object to eacth p for them to f?.; . Alternatively, provide pupils
with a bag and include a selection of ts for groups of@pi s to choose one from (see Resources).

e <
a. What change does; e gbject signify? i\g

"
o
=
=
et
)
®
o
L
o
o

greater indepe

Ask pupils to discuss: (

b. How might Sami about the chang
c. Arethere ne&@sponsibiliﬁes tha(cy%e with this change?
d. What w@e p Sami manage the change?
To feedback, ask pupils to explain the strategies they think will help Sami manage the changes that

relate to the different objects.
For example, for the cinema ticket, pupil responses may include:

a. Sami is going to the cinema with friends for the first time without adult supervision.

b. Excited, but also a bit worried about coming out of the cinema without a grown-up.
© Medway council 2022 | 8




c. Being responsible for themselves/looking after their ticket/staying with their friends/buying
their own snacks.

d. Sami could explain their worry to a parent or carer and agree a suitable time/meeting place for
them to be picked up, or plan a safe route home.

Support: Pupils complete Resource 2: Sami’s bag — support to hel ils think about the
responsibility that comes with these changes, such as making su e door is closed and that the key
is kept somewhere safe. )

Challenge: Ask pupils to reflect on the different changes O%Sami and consider which they think is the
most significant change and why. For example, going@ econdary school — they will go there every
day and it will lead them to the next step in their,@

X
Reflection, endpoint assessment an(\anposting sup'{,g?t 10 mins
(73
Check the anonymous question box respond to any un,alSwered questions from today’s sessioa\o
Remind pupils they can continuetQ, put questions in,t{e ox at any time. *Q
Ask pupils to reflect by then@es on the concef@'change' and to complete the foIIowir%’b
sentence: &(9 o(/ )
(72) (Z
Some things | think a@feel about change @pé... ‘Q

\S O
Then, ask pup§9return to their i @dual responses from the baseline assegﬁq%nt activity, or
cl é

to the wholg s mind map a ing a different colour pen, add their ne&arning and amendb

their ig&deas if necessary,Qc uding any life changes they have Iearn; a‘? ut and about b@ﬂng

signposting support

T
c
©

-t
=
Q
£
(721
n
Q
n
n
©

b

£
o
o

T
=

w

more fodependent. This c@)e used as evidence of learning and progfess, and also to infoﬂ/further
t *ing. Q&' NS . o(\
> . . . \
ake sure pupils that if they have questions or concer out puberty or.bég more

independent,@ can talk to a trusted adult (like a paregtfparer or teacher). Ibﬁmjition, signpost
pupils to €h®|l e: www.childline.org.uk or phone 0@1111 to talk to so ne.
V]

Su rvivaI;uide (&O‘ ; Q/?

>
% Pupils create a ‘growing up survival guide@other pupils abqgﬂ start secondary school. This could
2 include: 00 @
i)
@ ® What significant changes theréight be X
"3 * Items that might be usef@l ©° ° éo
& : Y, N\

® How to manage becofitig more indeper;d\Q ncluding how to get help when appropriate

©

(6
Q’b
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Lesson 3: Positive, healthy relationships

KS2 Year 6

This is the third of four lessons for key stage 2 pupils in Year 6. This lesson focuses on what is meant by a positive,

healthy and loving relationship by exploring different types of relationships, and the qualities, values, and

behaviours within them. It also supports pupils to understand that relationships can change over time, and how

to manage this.

Learning
objective

We are learning:

V] about positive, healthy relationships

é\.
Qo
>

=)
4=
c
S
«
o
|

outcomes

V1 | can identify different kinds of loving reIationshibQ
V] | can describe the qualities that enable thesea@tionships to flourish
V] I can explain the importance of mutual r

LY

&

t in close relati

ships

V1 | can recognise how relationships may @nge or end and(\\l% can help to manage this

Resources
required

M Resource 2: Relation{‘p stories — part 1

2

V] Box or envelope for anonymoys uestions
M Resource 1: Different rela@ ships

4

>

*
Ber per group)

2
2

Activity

Description

M Resource 3: Relanthip stories — paré?l story per group) 0@
- ¥ O

@,
. “
Introduction (/o Introduce I@\ing objective and outcomes and revisitigﬁnd rules. "19 5
£ N
N X NN A \
Baselin ‘ To de strate their understanding of the topic, Qupils complete ser@e c
asso\ ent sal(ér about relationships. o0 0
- AN (s G
& A 4 (90v
erent oy A
( relationships (} Pupils identify different types of reIat‘n@hlps. ?59 10
S \Z
Relationship ils identify th liti \ itive, health \¢ hi 0
qualities Pupils identify the qua |t|e56\ positive, hea tQ%] onship. 1
(e
Relationship stories | Pupils discuss posmé&behawour and bom& fies within different 10
part1 relationships. & AN
/o) "
\J {7
Relationship stories | Pupils consiér changes within @aﬁonship and how they may affect the 10
part 2 people, ifr;it. C o)
2 ~
IeriduaIIy, pupils reflect on what a loving relationship needs.

Reflection, endpoint | Then, pupils add to their baseline assessment to demonstrate their new

assessment and learning about relationships. 10
Signposting support

Bnp & SUpp Pupils are reminded about who they can talk to if they have any questions
or worries about relationships.

© Medway council 2022 | 10




Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

It is important to consider sensitivities and prior knowledge about specific pupils’ circumstances.

Pupils in the class will have a range of understanding about relationships, including intimate
or romantic ones. Discussing family relationships may be particular, Ee’nsitive for some pupils,
especially those living in vulnerable situations, who are being ca(@ for outside of their immediate

Climate for learning

family, or have been affected by difficult family circumstan @ch as separation or divorce. If any
safeguarding concerns arise in this lesson, these should be‘ﬂeported to the Designated Safeguarding

Lead. so

O
> ﬁ relationship, friendship, family, couple, love, p&?éﬁe, qualities, values, permission, respect,
¥ O . (o)
3 boundaries o)
< ),
Introduction (90 ’1, 5 min\
Introduce the learning objective outcomes and d pupils of the agreed class ground ru@
Explain that today’s lesson w'l@cus on what mak%%'positive, healthy relationship including 2»
ag exploring different typeiffg ationship, their& ties and values. _ @
< (2 \4
§ Baseline assess t activity Z A% 5 mins
8 v Ny
) Using slide 4, (‘QQ the following s ce starters: X,
(1} o %
IS some fea of a positive h relationship are...... <O Qf\'
© .
w .
8 Some qﬁerent types of re@onsh/p are..... ’1,

<)
Lpupils to compIeb@Ese on their own and without prompti ?though encoura&g em to
“Qwrite down as ma as as they can think of for each. Circul(& to gauge their gx}gng knowledge,
understandin attitudes about relationships, as well y misconceptions Qo\i gaps in
understa?.di.@. fterwards, ask pupils to set their wo‘g@s de to be revisiteg‘@%e end of the lesson.
Different relationships (go

EQ, 10 mins
Using Resource 1: Different relaﬁonshipsﬁﬁ pupils to disch mall groups, all the different types
of relationships they can see. Ask puptsJQt ey can think (@w other relationships beyond those
shown. é X

Pupil responses might inclucﬁ:}@&rriage, partnersh@ouple, parent and child, carer and child,
friends, classmates, aunt@c e and niece/nephﬂx cousins, siblings, step-parent and child, step-

0
Q
=
2
£
o
©
()
S
o
o

siblings, boyfriend/girl, d, intimate releig ip, same-sex relationship.

Ask pupils to fe@, noting their suggestions, and drawing out any above that haven’t been
mentioned. With pupils, highlight that people are likely to have lots of different relationships
throughout their lives.
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Relationship qualities 10 mins

Working in small groups, ask pupils to choose one of the pictures and stick it in the middle of a piece
of flipchart paper. Ask the groups to discuss all the ‘qualities’ that would make this a healthy, positive
relationship. Use the following questions to prompt pupils:

\0
® What would the relationship need to make it positive and hee&@.
® What kinds of things might they do for each other? /b(
Ask pupils to write all the key words they discuss around tfe picture, and then take feedback from

the class. so

o o)
Pupil suggestions might include: X,

To make it positive and healthy - honesty, r@h%lhty, respect, k/m{?zss love, listening, trust,
friendship, care, closeness, support. & ,1,

2

Things they might do for each othQ' isten, help and s&@rt each other, give advice, play/have f

SV

together, do practical things % ake meals. N 0 fb
Discuss that even thougb{& pictures show dé‘ént types of relationship, many of the&u&hes
Support: Ask pumktgocus ona relatlov&p they are likely to be very familiar wﬁb? example the
3 picture of ’frl\rf@or parent and& &
s )
5 ChaIIeng@k pupils to cons@ne qualities of positive, healthy reIationsGPps and rank themﬁ'{,b
g order& ortanceon a tthuum, by drawing a line and writing th%@aﬁt important at d
o
andéthe most importan e other.
o ﬁ p ‘& gé — 1\0
2 ey e >
elationship stones part 1 o X 10 mins
2 O

In small @s?give pupils one of the stories from R@rce 2: Relationshi ries — part 1. Ask
pupils to diScuss how the characters should behav(to eep the relation§hig positive and healthy
using the following prompt questions: K

1. How might the characters feel whe@y are togetherQ6
2. How might they speak to each

3. What sorts of things migh Q}y do together? &

4. What boundaries and@@&wours might be{@rtant for these characters?

Pupil responses for the ple of ‘going out Qﬁ?t include:

1. Confident ed a bit nervous, lgdpy

2. Calmly, %ectfully

3. Laugh and joke together, listen to each other, do activities together
4

. Treating each other with respect and knowing each other’s personal boundaries (e.g.
touch), asking each other/checking in with each other about how they are feeling, asking for
permission to do something.

© Medway council 2022 | 12



If not mentioned in pupil responses, ensure they have a good understanding of relationship
boundaries, the importance of mutual respect, and the role of asking permission. Explain that
different people like different things and are happy doing different things, so it is important to find
out what other people want/like and not assume something is okay. Checking in with someone
\0

[NB: To explore this concept in more depth, see PSHE Associaticiqgsons on Consent.]

shows we care how other people feel.

2
1)

Relationship stories part 2 (77 10 mins

Vo)

Briefly discuss with pupils, how sometimes relaﬁ@!ips may change and ask them what might cause

this. X

O
Pupils might suggest: moving away, goiaﬂga new school, s ,Aéne's feelings changing, meeting
new people, someone deciding they &63 5)9

want to be in th ationship any more. \,

Next, give pupils the correlating&ond part of the g&@?om Resource 3: Relationship storiesi rt
2. Ask pupils to read it and (8@55: A X(o) 2
% >y

1. How are the chaéers feeling now? E@xample, upset, sad, lonely, hurt, confusey, guilty.

2. How can t%&gmage the chapge\that is happening? For example, be hones€ubout their
feeling{& to the other pe respectfully and kindly, listen to how th&gther person is
feeling, talk about their gs with a trusted adult or friend. 0 fI,

q
3. &at might happer@the future? For example, make newfrier&find a way to resﬁt; he

Q} disagreement, %ﬁo try something new. G X o(\

. >
Qake feedback a%(& uss how the people involved still hav&esponsibility to k&@?‘fhe relationship

as positive anQ pectful as possible, despite the change‘@nphasise that the@gﬁngs caused by
changes (IrQatlonships - although difficult at the tianﬁsually feel betterdgihe future.

0
Q
B
2
=
()
]
()
S
o
o

In addition, draw out that some changes can b '®$ul or happy occ@?ﬁand others might be sad
or confusing - highlight that there is no right&r rong way to fe%

Whilst this lesson does not explicitly a (Dgs separation a@tgorce, if pupils raise these in the

discussion, it may be useful to reﬂe( ith the class tha relationships can also go through

challenging times of change. (Q ‘Q
N

(e
Support: Pupils draw on the relationship 58*5 in a cartoon format, adding speech and thought
bubbles for one of theeﬁracters. (Jo

Challenge: Pupi te a diary extract from the point of view of one of the characters, describing
their feelings, how they think they can best manage the situation, and explaining their hopes for the

future.
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Reflection, endpoint assessment and signposting support 10 mins

Check the anonymous question box and respond to any unanswered questions from today’s session.
Remind pupils they can continue to put questions in the box at any time.

Ask pupils to reflect on the lesson on their own and complete the following sentence:

*
A loving/positive relationship needs...... 06

Then, ask pupils to return to their baseline assessment activit d, using a different colour pen, add
their new learning and amend their initial ideas if necessacﬁhis can be used as evidence of learning
and progress, and also to inform further teaching. <

Make sure pupils know that if they have any cong&g@s about relationships it is important that they
talk to an adult they trust in or outside school,%uch as a teacher or parent. In addition, signpost
pupils to Childline: www.childline.org.uk CQQOne 0800 1111}1?3k to someone.
(72 Q,Q
- S
N X o(\ &

> RO N
0 0\0 ,b
Using slide 12, invite pup{gao suggest all the different relationships that someone may ha@at

different stages of th@e. Pupils could a dd in the qualities of those particular s@@onships,

and what makes them™positive and h alw &o
E=F *

S P

t
o
o
o
=
(7]
(o]
c

=
(72}
o
o
c

=
()

T
c
©

-t
=
Q
£
(/2]
(2]
o
(72}
(72]
©

-t

£
o
o

T
c

w

Different relationships...

Extension
activity
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Lesson 4: How a baby is made KS2 Year 6

This is the last of four lessons for key stage 2 pupils in Year 6. This lesson includes sex education and lays an
important foundation for pupils’ learning in Relationships and Sex Education at secondary school. It focuses
on the features of loving relationships, including the importance of consent, how a baby is made and an

introduction to the concept of pregnancy.

b\o

We are learning: ‘@

Learning
objective

V] about how a baby is made 2
N

V] | can describe some of the features of loving rela@%hips

[V 1 can explain what is meant by consent in a rg@)nship

V1 | can describe how a baby is made O

V] I can explain what pregnancy means, h@Qong it lasts, andn‘/’hbre it occurs
V=~

Learning
outcomes

V] Box or envelope for anonymous Ga%:iﬂons ,‘/ 6\«
@ M Resource 1: Concept convergagjon sheet " o(\ (v}
g 2 M Resource 2: How a baby i de sequencing /b&
8 % M Resource 3: Pregnancggtements (> ev
gL O

NB: Refer to the Tea@%upport section acﬁf end of this lesson plan, to develop sub@?knowledge
n&»r suggested explanafions to support discussion.

e

for this lesson

Activity Description

IntroductiolKo Introducg{@ﬂng objective and outcomes and revisi&und rules. 2
AQ’ A% ¥ > Ao
> o O
Base@@ To nstrate their understanding of the to@upils respond tQ\ab 10
assésment 8§1ario about how babies are made.
O A(vca Q(/
@ . ” ?
Q® Loving relationships | Pupils identify some of the featureéﬁgoving relation hi?' 5
& &
Y
Sex and consent Pupils consider sex as part@ adult relaﬁons&wcluding the 10
discussion importance of consent.
i ® ©
< N
How a baby is made | Pupils explore hyg\a baby is made Qy@gjencing descriptive cards. 15
\ O
L) N
Pregnancy _ ? ' g ,
Pupils h questions an fWwers about having a baby and pregnancy. 10
statements
2
An opportunity to discuss pupil questions.
Reflection, endpoint | Then, pupils add to their baseline assessment to demonstrate their new
assessment and learning about how a baby is made. 8
signposting support
Pupils are reminded about who they can talk to if they have any questions
or worries about relationships, sex or making a baby.
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Climate for learning

Key
words

Baseline assessment

Core activities

Make sure you have read the accompanying teacher guidance notes before teaching this lesson.
These include guidance on ground rules, the limits of confidentiality, relevant subject knowledge,
communication, and handling questions effectively.

It is important to consider sensitivities and prior knowledge about specific pupils’ circumstances.
Pupils in the class will have a range of understanding about relationships, including intimate or sexual
ones. If any safeguarding concerns arise in this lesson, these shoul(giieported to the Designated
Safeguarding Lead. (@

Love, respect, consent, commitment, female, male, huma%@produchon sex, sexual intercourse,
fertilised, sperm, ovum, penis, vulva, vagina, fallopian t@ pregnancy, baby, foetus, uterus, womb,

conception, contraception

f\
fo O
Introduction o&. ’)) 2 mins
Introduce the learning objective and outcoﬁes. Explain that tgday’s lesson will focus on the features
. . L . s .
of a loving adult relationship, mcludlng}dlscussmn about nd consent and learning about how

baby is made. To establish a res cﬁbi classroom enviro@nent during this lesson, revisit class grou

rules with pupils and incluti;@ples such as ’respé&g what others say’, ‘not asking perso%

questions or putting anyon the spot’. 61\0 6‘9

( 7 7
Baseline assessn@@'activity (9(9 sQQ’ 10 mins
Give each pu % y of Resour ept conversation sheet with the begm&g ofa

conversatio e children are about human reproduction and how @by is made. ASk’b
pupils to Q the conversati ar and then add their own ideas. 0 ’\,
PupHsﬁy?rk individually a@wthout prompting. Circulate to gauge t fg eX|st|ng knowledg%d

% standlng abou eption, as well as any misconceptions aQ' apsin understqnﬁ. Then, ask
pulpils to set thelr«(@ aside to be revisited at the end of the &}

Once completedtake feedback from the class, and brleﬂ(@?nmarlse with pu&@ow a baby is
made: (@) (2)
C w2
A baby can grow when an egg — released from K arles into the f; n tubes —is fertilised by a
sperm. This happens through sexual mtercourk nd some‘umes I intervention. You may need
to remind pupils of the female reproduch@gans that theyw about in the Y4-5 lessons.
o® >
Y ©
L X
In pairs, ask pupils to discus@iﬁerent ways tha@ople in loving relationships might show their
\

K\

Pupils’ responses mi ?clude: tell each (?Q?hey love each other; tell other people they love
each other; hol s; kiss; cuddle; sleep together; have sex; get engaged; get married; have a civil

Loving relationships 5 mins

love and care for each ot

partnership; live together; buy each other special gifts; wear a special piece of jewellery (such as a
ring); rent or buy a house together; go on holiday together; decide to start a family together.

Take feedback to collect different ideas. Elicit that there are lots of ways people express love and
show they care deeply for another person. Explain that some ways may be very personal and private
between those people, and others may be more public.
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Sex and consent discussion 10 mins

Explain to pupils that sex is one way that adults, in both different and same-sex couples, may choose
to show their love and care for each other and to feel good or close to each other. It is also how
babies are made without medical intervention.

*
With pupils, reflect on what is meant by ‘consenting’ or ‘consent’ bb\king them to recall some of
the features of a positive, healthy relationship from the previou( son.

Pupil responses might include: asking for permission, mutagtrespect, checking in with each other
about how they are feeling, understanding and accegggteach other’s personal boundaries, including
when someone doesn’t want to do something or d@s t like the way something feels.

$
Emphasise that consent - a word used to me king for and giving, or not giving, permission -
is necessary in all relationships, but especi@ intimate and ro c ones. If ever someone was

pressurised or persuaded to agree to &thing, they hav Qgiven their consent. Persuading
someone to do something sexual th@» ey’re not happ ?Egmfortable to do is wrong and againstb\’
the law. Explain that this does nggjust relate to sex —‘@ same applies to lots of other things wI{@
may be part of a reIationshiGQ.g. touching som@e, holding hands, cuddling and kissingvfb

C

[NB: To explore this corépt in more depth, @PSHE Association lessons on Consen\t{._k@
~ Ca

N 7 A

. ?' ,@ 15 mi

How a baby\l&ﬁgde Q/ X 5 mins
, . _ O

Remind p@\ that a couple rQ%eude to have a baby together, which for@any couples can n

thougE/Qx al intercourse© 12 o 119

I{éall groups, ask to put the cards from Resource 2: Hong baby is made seg@ng cards
70n order, to explain@/ they think a baby is made through se intercourse. Tfle ’Qing slide 7
to support, go t gh the sequence with the class. CIarif\CBQ/ misconceptions @nw highlight the
importan& oth people feeling happy and comfortapig at the beginning e sequence.

other ways, such as IVF, assisted conception oksurrogacy, where al assistance is used to make
a baby. These methods can be used by bo@ﬁerent—sex or s&ex couples (refer to the Teacher
support section below for more detail ese methods). in that families can also be made
through adoption, when a parent o@arents adopt chinLe' ho are not biologically their own.

/)
[see the PSHE Association Iecz@(pack on Families

Support: To support, pu@alk through the s@nce with an adult and refer back to the learning
about male and femal&genitalia from th &} 4-5 lessons.
e an g

Explain that a male and female having sex is tP&@sSommon way EE Me a baby, but there are

Pregnancy statements 10 mins

In small groups, use Resource 3: Pregnancy statements and ask pupils to match the two halves of the
statements together. Then, go through each as a whole class, discussing the answers, using slides 8-9
and the Teacher support section at the end of this lesson plan, to support.
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Challenge: Explain to pupils that before deciding to have a baby, a person or couple will have lots
to think about. Ask pupils what someone might be thinking before they decide to have a baby. This
might include thoughts and feelings about how their life will change, or practical things to consider
such as: Are we ready to be parents? Have we got a room for the baby? What will the baby need
(pram, cot, toys, nappies etc.)? Who can help us to look after the baby?

\0
Reflection, endpoint assessment and signposting sup@ 8 mins

Check the anonymous question box and discuss any unan%ed questions from this or any previous
lessons. <

Then, ask pupils to return to the conversation abo@how babies are made in their baseline
assessment activity and, using a different colou(j)&én, add their new learning and amend their initial
ideas if necessary. This can be used as evid@ of learning anq,&ress, as well an opportunity for
personal reflection. N Q

©
c
T £
= 0
=
[«
g:
w(n
o O
n S
(=]
©c 0
w O
Eo
(]
.2
T »n
c
11}

Make sure pupils know that if they & questions or co ,)ﬁs about sex, relationships, or pubertyb\’
they can talk to a trusted adult @ea parent/carer g{f@cher). In addition, signpost pupils to ‘Q

Childline: www.childline.or@or phone 0800 1{@ o talk to someone. v'b
L (2)

\ (8 7
Baby checklist Qz (9(9 A

L4

\'g 0
Pupils create K‘&\?cklist of things{?g{omeone might need to help them to I@.’;{ter a baby. Thi
could inc@ Q@ Q f{,%
. Pr@al items @ 2 ° f\,Q
{émotional care ‘Q&' &0 .\o(\
Q Ways to supp . %e parent/s Q . X
L\ I@
“

>
=
>
=
(%)
(]
c
2
7]
c
Q
=
X
1T

Q N o
acher suppdr{~ notes and suggested expla&ons to su &discussion
How a baby is made QO \28,

This lesson develops pupils’ understanding of what@eant by sex, pr@g an important foundation for the
Relationships and Sex Education they will receiv&secondary scho@

These pupil-friendly explanations may be @ul when facilitati&fscussions during the lesson.
70) *
e Pregnancy is when one or more’&&és grow ina fem;ga\%man's uterus. Pregnancy usually lasts for
around 40 weeks (approximat@‘ ine months), thoo ometimes babies can be born earlier or a few days
after the 40 weeks. (Q (J

0 Some women can QI sick during pregnancy — this might happen during the first few weeks or months of

pregnancy especially.

e Babies can be born through the vagina, or through a ‘caesarean section’ (also known as a ‘caesarean, or
‘C-section’), meaning the mother has an operation to make a small opening just underneath the tummy so
the baby can be lifted out of the uterus (womb). Sometimes midwives and doctors will suggest that it might
be difficult for the baby to be born through the vagina, and so a caesarean section is carried out instead.
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Twins can be made in two different ways:

O If two sperm find two eggs, then two babies grow next to each other. These twins (known as fraternal
twins) can be the same sex or one male, one female, and may not look alike.

O If one sperm finds one egg and that fertilised egg then divides in two, this results in what is known as
identical twins who look almost the same. These twins are always the same sex.

L 4
Sexual intercourse is not the only way a baby can be made. All babies ar@\de when a (male) sperm meets
and enters a (female) ovum (egg). This process can take place throughQ@ual intercourse but also:

O Through IVF (In vitro fertilisation) — where the sperm and ovu&e put together by a doctor. Once the
egg is fertilised, it can be put into the uterus (womb) to gr%. here are lots of different reasons why a
baby might be made using IVF including: if a couple warﬁ) get pregnant but are finding it difficult; if a
person decides to have a baby on their own; or if a e-sex couple wishes to have a baby. For same-sex
couples or a person having a baby on their own,énor sperm, or a @or egg and surrogate (someone
who carries a baby in their uterus for another@rson) can be us&f‘,

This is commonly an option for ma%\ame-sex couples a ngle men who wish to have a child. It js(dlso

an option for single women an%@nale same-sex cow&g who are unable to carry a baby. o)
O N
Contraception can be used d@g sexual intercour; stop a baby from being made. One way,of doing
this is if a couple use a ccm&n (a special pIasfzﬁvering) over the penis to trap the sem Qd prevent the
sperm entering the v and uterus. Th different types of contraception. If t’ll'éﬁu’:e used correctly,

they nearly aIwayx%p a baby from b@z?nade, although it isn’t 100% certain. QO ’{,b

SR

2
0 Through surrogacy — when a woman c@%s a child for the i{{%ed parents (or a single intended @*

N X N
Q “\ \p .
C 7 i\() o(\’b . &\O
Q) N 2 £
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Year 6 Lesson 1 | Resource 1: Puberty scenarios }O

At breaktime, Rowan loves playing games like football or basketball with
friends. Lately though, Rowan has been getting angry or upset more
easily during the games, especially when they missé\:hot, or their team
loses. Everyone tells Rowan to calm down, but %ﬁwan finds it hard!

....................................................................................................... o Y
: < :

Tolu loves P.E. but has noticed that she gets really hot and sweaty during
. lessons now. Even when not exercis&n‘g, she sweats,more than before

. and her underarms get a bit sméLly too, whic;\,@ be embarrassing. :

© A

| N o %)

SRR, NS ———— G OAN oo o

i &2 & NI
o) N XN

9 ¢ S
. Phoebe has just st I&d her periodd}ﬁt isn’t sure which period uct
to use - she isEgﬁ g confuseé/&?ween all the different typeéb
X
A >3 ® %3
SRR o ) SN—— e USRS M S— N\
& © 2 >
Recqﬁﬁy, Max wole(@p to find a sticky wet patch,gn%is sheets. | O
inks he migh h‘%e had a wet dream, but d&%’t know w@@&F how it
Q? appened&/@ﬂs worried about telling his I\@m. O

; 2 :
S 0<Q<</v‘° .....................................
N\ XN
. Sara has noticed that some of thﬁiends have@réwn taller and are
developing breasts. Some haqé"started wea{@g bras. She is feeling

worried that she hasn’tgﬁt%n as much@?and doesn’t need a bra.

<
S N —
. Jamal has a cnﬁ&n someone inQ(is class. He has started to feel a :
bit excited but also embarrassed when they are around — he gets :
‘butterflies’ in his tummy. He feels shy and is worried that people can tell
how he’s feeling. :
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Year 6 Lesson 1 | Resource 2: Puberty prompt statements

Important to know now/important in the future/might
never be important

6\0

"

e How to talk to a parent about puberty >
DN
e How often to wash their hair sQ®
x®

e When someone in their class g@s pubic haur,)

4%

e* O
e How to use a pad Z) Vv .
q})‘f RS D
e How to use differentgmes of perlodﬁ'oducts Q’b‘
)
e How to manageQ%et dreamvfo(o ‘Qe
0‘ x®
X
e What typgéF-bra to buyo‘z‘ 00 ,{,J)
N o D
o How.dtcfeels to far;&@omeone \)o, o
o mo to ask ions about puberty 60 '@
& &
’b‘ e Which bgeas and trusted websites f@@ mformatltvf??bout puberty
] QO ‘2{(,

e How to shave %)

KY
R ©<2

Who someone in their clascfanues &

Which products wq&t’help wﬂhg&&s

The best typaﬂﬁeodorant

How to help a friend who feels embarrassed about puberty
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Year 6 Lesson 1 | Resource 3: Puberty zones of relevance

Not important

Important for the future
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Year 6 Lesson 2 | Resource 1: Life stages

Child (Likes to do:

J
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Year 6 Lesson 2 | Resource 1: Life stages

Teenager  Likes to do: A
N
@‘@
)
&
xO
>
Vv
o™
N
&
J
)
J
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Year 6 Lesson 2 | Resource 1: Life stages

Adult (Likes to do: )

\_ J
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Year 6 Lesson 2 | Resource 1: Life stages
Child (I.ikes to do: N
\0
@6
x\’b
>N
‘90
O
L
S %
o g
\.‘)6 c‘;\/ D)
2 R <
" Roles ajO?esponsibilities: soe N
& <
) o
2 " r\\,'{'b
<° e
o p
Qe‘ O
& \'g
&%
Q& O
O
D “&© )
R

J
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Year 6 Lesson 2 | Resource 1: Life stages

Teenager  Likes to do: A
N
’b‘w
Ao
0@
&o
>
Vv
—
2
C\
Y,
)
Y,
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Year 6 Lesson 2 | Resource 1: Life stages

Adult (I.ikes to do: N
\0
@6
x(b
-—
‘(,30
Oad
oV
Y 0(}’1' Wb\
> QO <
" Roles aja?esponsibilities: sQQ )
& <
o
2 o g'{'b
g RS ‘ 00'1'
900’0 B
o O
& v
N
)
- ¢
o
- “&© )
/' Wants to achieve: (,0\ {\q N
& Q
< 0
Q% -

g _J
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Year 6 Lesson 2 | Resource 2: Sami’s bag - support

Sami has ’@elr own ke.p\ow -
@6

They walk hov&e alone ang%t themselves in. R

Hogf’mlght Samofeel about this? @(;(\
O

?. .

Grown-up {&o Exutedo Confused &&QNorrled
23 S g2

d?appy <7 Confident R@spon5|ble,l9

Q

© 2

( O

) ‘ o A8 O
O’b

\ (@
A‘ Keeping safe&

(Aﬂ\at does Sami need tO{@member a@.&ut

Ghe door? |

- AN J
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Year 6 Lesson 3 | Resource 2: Relationship stories - part 1 Qi\

.~ Best friends
Li and Ari are in Year 7 and they have been best friends§1’ce Primary school.

................................................................................................................ ,b®
...................................................................................................... ng

Going out ,@Q

Jesse and Ashley are in Year 8 and haz\exécently sta;tl,@ going out together.
......................................................................... QQ"’LQ ,
.................................................................. \\}(\8\
z O 28
& A >
- The team P O DN

: S o)

Rai’s under 13s bast%alI team trai ice a week on Wednesdays a@?Fridays
. after school. Thg&\&e areally g%}l eam and recently won a toum.gnent.

H \ &

e QA ....................... Q(O ............................................................. (\Q ........................ ,{,3)

Year 6 Lessm(,ﬂ Resource 3: @ationship stories - part 2 \)@gﬂ fl, 0‘%\
B ....... ‘%‘- ........ d ............... & ........................................................... @\' ....................... ’ \oo .................
estfriends i@ RN "

: N
. Lfand Ari are @in different classes at secon ?{/ school and ®ﬂﬁ’t see each

,b(Q other as oftén. Ari has been spending mori@e with Franeﬁand now wants

. to be ‘best friends’ with Frankie, not Li., ¢ O

e e A A
S

. <
- Going out 'Z§® o
Ashley doesn’t want to géco'ut with Jesseqﬁﬂ\ymore.

Rai wants to leave the team to try another sport but doesn’t want to let the
. team down.
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Year 6 Lesson 4 | Resource 2: How a baby is made sequencing cards

An adult couple who are in a Sometimes when a man and
relationship might kiss and cuddle, woman are making love together,
- get very close, and touch each . the man’s p@nis grows hard, and a

other in romantic and sexual ways. woman ;b&agma may get slippery.
They should both feel happy and The cé\ple may decide they want
- comfortable doing this together. | tOQ)%'VG sexual intercourse.
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E&Qpems squirts a sticky liquid (Q |

This means the man’s slides
' p%@ (}@alled semen into the womaa}cp\

into the woman’s va@a‘?

‘9 vagina. (Z
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' . to the ut b. It
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: des into | different cells
- to the fallopian tubes.

\ and settle@@s e womb.
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. ¢ grows inside the mother’s uterus
- tubes to the ut&us or womb. It B

divides into lots of different cells
and settles in the womb.

. orwomb and is called a foetus. It
- takes nine months until the baby is
- ready to be born. :
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Year 6 Lesson 4 | Resource 3: Pregnancy statements O'i\

A baby can be made by
...................................................................................................................... b\
Twins are made when 4
o
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A pregnancy is usually o)
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A baby is born through.... ¢ ) \
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. People who don't wqﬁto make ac',&&by when they have sex se??
. use.... é O
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The first erWeeks or @hths of pregnancy... 00&' ,{,J)
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: ha@‘ng sexual Q{ercourse or through IVF, {s’s}sted conceélqon :
Q,r’@urrogacy ‘\Q 00 . ’b :
................................................................................................ 60
@*Q .two sngrOIQﬁnd two eggs, or the egéQspllts and d%%’elops into E
QWO babies. & &
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. ...9 months long. © © :
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. ..the vagina, or a 8&sarean se ﬁf
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...contraception.
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